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“Curriculum as understanding allows educators to become more

aware of possibilities for education.”
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“How do we link the curriculum knowledge to give personal
meaning to students?”
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“What traditions help us to understand curriculum and to answer the
above questions?”

il ol Lol 2o dam 5 5300 dio £ Y la Jan 5 ¥
“The students in classes, such as the ones taught by Mr. Simon,
enjoy the hands-on aspects of their projects and the opportunity to

work as a group and they have the confidence of participating in a
new venture and of seeing the importance of their school efforts™
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“In 1990, the Perkins Act Amendments followed by the School-to-
Work Act of 1994 provided a new federal push for vocational

education reversing much of the Smith-Hughes Act's curriculum that
separated vocational and academic education.”
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“[Tlhe general field of curriculum, the field interested in the
relationships among school subjects as well as issues within the
individual school subjects themselves and with the relationships
between the curriculum and the world, that field is no longer
preoccupied with development. . . . [T]he field today is preoccupied
with understanding. . . . [I]t is necessary to understand the
contemporary field as discourse, as’ text, and most simply but
profoundly as words and ideas. (Pinar, Reynolds, Slattery, &
Taubman, 1995, p. 6,7) ”
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“The concept of null curriculum is compelling--as a reminder of the
choices teachers made or did not even think about--as they examine
their own practice as curriculum workers.”
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“Schwab's scheme of commonplaces denotes a science of
curriculum planning that is in opposition to the concept of lived
curriculum, in which verities of daily life and myriad decisions
teachers make to shape curriculum are
acknowledged. Notwithstanding, his insistence upon the unique
nature of each classroom (which flies in the face of the belief that
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only standardization can create good curriculum) and his awareness
of the numerous influences on curriculum inside and outside of the
classroom is a scaffold for imagining curriculum revealed within
classrooms cultures.”

@ pame Caale) (Jolee Ol s 4 “unique nature” o3l gl p ol g A b —

(83 3 Caale) &5 gk Ol Glies Coalar Lo,

S @l ) Jsles “narrative” wulS gl p tamio wen 21 4okl i S —

R J.?k;u.d‘)bjjjwl.w ((&;‘..s.‘_})))wsﬁ\sa‘)

JJ‘Q.L.:J Q\}&ﬂ));c\SwD )}9-) ul;SVOWUL);Jf&LaM& q
@W&Lﬁ@jjl&ﬁ‘:rb—ajﬁL;a;@.ia)jal}f/\)am -
Ao b JJ})J}CJU‘)‘JJ‘)).&‘)‘JLM&JMuﬁr@:‘f‘&\v&)@‘\\}kﬁﬂ -
C,-w‘CMA))LJJJQ\V&)‘UJ‘fﬂ@)ujbu)fjls

Jﬁw&wdurwumsﬁduwew,b -

“aggressive il 5 55 (e leal) C S 5P ami o 1) ko s
< ls L “cultural action chains” i, ;5 K3 as slas iy sbr
Ao 35 g i OLL g s dile a1 ps omes Gl sl e 5 e (glae )
S “declining standards of morality” i, ;5 « 3= glas Il [mals) gl
A SN gla slne J}:S» 1 g

“Continual dialogue could also center on a problem, such as

declining standards of morality in popular culture or public life.”
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“What do people believe to be appropriate goals of education?
Clearly, all aspects of curriculum reflect culture.”

(LI b oS oSan ¢ oo yd sl slal sled)

Y4


www.SID.ir

WAL Blia e o (T o5l ¢y by Slalllan aslblas 57
QTWJJASQ_WUJL:.&H;-M.?;):JLMU»% W)'\Cpc;)l.,o):.\\‘

“Authors of teacher-training textbooks in the first several decades of

20™ century equated classroom management with the building of
good industrial habits of the type needed on the assembly line.”
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“It provided the impetus for programs that encourage collaboration

among teachers, students, and local business and community
leaders in the planning and evaluation of curriculum.”
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“Lately, education for work has taken a fundamental turn away from
direct instruction; many proponents of the new vocational education
explicitly return to Dewey (1916) advocacy of education not for
occupations but through occupations. They maintain that Dewey's
approach responds to the ways in which people learn best and
therefore leads to more effective preparation for work and life,
including a better understanding of traditional academic material
than didactic instruction featuring text-based, test-driven teaching
(see Grubb, 1995)”
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Who decides the success of curriculum and on what grounds?
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“Another dilemma has been created from the chasm between
vocational and traditional academic education. Now that an effort is
being made to link the academic and the vocational tracks, to
integrate teaching across the divide in order to "teach through
occupations,” school reformers are confronted with the fact that
contact between teachers in the two fields has been almost
nonexistent. Academic teachers, unfamiliar with the realities of
vocational teachers' work, have welcomed vocational education as a
holding place for their less able students-and have not taken it
seriously, while vocational teachers have resented the lower status of
their field and the impression that their programs are "dumping
grounds." The well-established hierarchy of subject matters, as well
as the strong identification of high school teachers with their
disciplines as represented. in their departments ( Little, 1995, p. 58)
meant that even with the best intentions teachers have found it hard
to cross subject-borders and collaborate. On each side, priorities are
firmly entrenched and compromise is difficult.”
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— Bruner, J. S. (1997). The culture of education (7th ed.). Cambridge, MA:
Harvard University Press.

— Joseph, P. B., Bravmann, S. L., Windschitl, M. A., Mikel, E. R., & Green, N.
S. (20.+). Cultures of curriculum. LAWRENCE Erlbaum Associates,

Publishers 2000 Mahwah, New Jersey London
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